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Introduction

The quality of any educational system fundamentally depends on the quality of its
teachers (Fomba et al., 2023). The process of becoming a teacher is neither linear nor
simple; rather, it encompasses multiple dimensions including professional knowledge,
practical competencies, and psychological and spiritual capacities (Flores, 2023). One
of the fundamental challenges in this process is teaching anxiety—a common
phenomenon among student-teachers that manifests as worry, doubt about professional
competence, and reduced self-efficacy (Gorospe, 2022). Identity styles, as one of the
core constructs in explaining individuals’ responses to stressful situations (Luo & Zhou,
2024), can influence teaching anxiety (Gfellner et al., 2025; Sozer & Eskin, 2023).
Religious spirituality—by providing a meaningful and emotion-regulating framework—
may play a decisive role in anxiety management (Aggarwal, 2023). Despite this
evidence, the mediating role of religious spirituality in the relationship between identity
styles and teaching anxiety has been less explored within the context of teacher
education. The main purpose of this study is to investigate the mediating role of
religious spirituality in the relationship between identity styles and teaching anxiety
among student-teachers.

Literature Review

Empirical research has demonstrated that the informational identity style is associated
with reduced anxiety, whereas the diffuse-avoidant style is linked to increased anxiety
(Senejko et al., 2025; Bogicevi¢ et al., 2024). Furthermore, adaptive identity styles are
associated with a more coherent spiritual orientation, while maladaptive styles correlate
with lower levels of religious spirituality (Karimi-Biranvand, 2016; Aggarwal, 2023).
On the other hand, religious spirituality has been shown to relate to reduced
psychological distress (Dubar et al., 2024; Cinaroglu et al., 2024). Religious orientation
and adherence to religious beliefs have been associated with decreased anxiety in many
studies (Onyishi et al., 2022). Religious engagement through beliefs and spiritual
activities can provide a framework for meaning-making and the enhancement of
psychological adjustment (Pertek, 2024). However, some findings in this area have
been inconsistent, with researchers reporting that religiosity has no effect on reducing
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anxiety (Paglione et al., 2009; Lupo & Strous, 2011). Overall, research evidence
suggests that identity and spirituality, in interaction with one another, can have complex
psychological effects on the experience of stress and anxiety. Religious spirituality,
beyond being an individual trait, may act as an identity-shaping construct by
strengthening identity coherence, facilitating the use of adaptive identity processing
styles, and simultaneously mitigating the negative effects of maladaptive styles on
teaching anxiety. Nevertheless, the context of teacher education requires further
evidence.

Research Methodology

This descriptive-correlational study employed structural equation modeling (SEM).
The population comprised all student-teachers at the Allameh Tabataba’i and Ayatollah
Kamalvand campuses of Farhangian University in Lorestan province during the 2024—
2025 academic year (N= 1283). A sample of 295 participants was selected using simple
random sampling based on Cochran’s formula (after removing outliers, the final
analysis was conducted on N=292). The instruments included: (1) Hart’s Teaching
Anxiety Scale (1961) with 20 items and four dimensions (Cronbach’s alpha = 0.87 in
the present study), (2) Berzonsky’s Identity Style Inventory (1992) with 40 items and
four subscales (informational, normative, diffuse-avoidant, and commitment), with
alpha coefficients ranging from 0.70 to 0.84, and (3) Karimi-Biranvand’s Religious
Spirituality (Islamic) Questionnaire (2016) with 30 items (three dimensions: spiritual
beliefs, spiritual ethics, and spiritual rulings), with a Cronbach’s alpha of 0.88. Data
were analyzed using SPSS and AMOS version 26 through SEM with maximum
likelihood estimation. The assumptions of normality, absence of outliers, and
multicollinearity were checked and confirmed.

Research Findings

Descriptive findings indicated that the mean age of the sample was 22.6 years (SD=
2.37), and 59.7% of participants were female. Pearson correlation results showed that
teaching anxiety had a significant negative relationship with informational identity
style (r=-0.26, p<0.01) and religious spirituality (r= -0.38, p<0.01), and a significant
positive relationship with normative (= 0.18, p<0.01) and diffuse-avoidant (= 0.41,
p< 0.01) identity styles. SEM results indicated that the proposed model, after one
modification (correlating the error terms of two components of religious spirituality),
had a good fit: CFI=0.92, IFI= 0.92, RMSEA= (.04, and R? for teaching anxiety=41%.
Direct path coefficients showed: informational identity style to teaching anxiety was
significantly negative (p<0.01) and to religious spirituality significantly positive
(p<0.01). Normative identity style to teaching anxiety was significantly positive
(p<0.05) and to religious spirituality significantly positive (p<0.01). Diffuse-avoidant
identity style to teaching anxiety was significantly positive (p<0.01) and to religious
spirituality significantly negative (p < 0.01). Furthermore, the direct path from religious
spirituality to teaching anxiety was significantly negative (p<0.01). Bootstrap results
for indirect effects revealed that religious spirituality mediated the relationship between
informational (p<0.01) and diffuse-avoidant (p<0.01) identity styles and teaching
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anxiety, but did not mediate the relationship between normative identity style and
teaching anxiety.

Conclusion and Discussion

The research findings showed that identity styles influenced teaching anxiety both
directly and indirectly through the mediating role of religious spirituality. The negative
relationship between informational style and teaching anxiety indicates that active
exploration and critical evaluation enhance self-efficacy and the ability to cope with
challenges. The positive relationship between normative style and teaching anxiety can
be explained by defensive internalization and inflexibility in the face of environmental
pressures. The strongest positive relationship was found for the diffuse-avoidant style
with teaching anxiety, suggesting that avoidance of identity and professional issues
exacerbates worry and doubt. The most important finding is the mediating role of
religious spirituality. Religious spirituality strengthens the positive effect of the
informational style on reducing anxiety and mitigates the negative effect of the diffuse-
avoidant style on increasing anxiety. Theoretically, this suggests that religious
spirituality, by providing meaning, purpose, and a transcendent perspective, helps
student-teachers reinterpret stressful professional situations as opportunities for
spiritual growth. Therefore, enhancing religious spirituality through targeted
workshops and educational interventions within the teacher education curriculum can
serve as an effective strategy to reduce teaching anxiety and improve the mental health
and professional performance of student-teachers.

Keywords. Identity styles, religious spirituality, teaching anxiety, student-teachers,
Structural Equation Modeling
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